Story Seekers is a new online theatre and
creative literacy project available for FREE
to all state primary schools across the UK.
The project is a joint venture from the National
Theatre Let’s Play programme and the Unicorn
Theatre (the UK’s leading theatre for children
and young people).

Story Seeker Command from the year 2222 will
guide children on their mission through special
transmissions directly to their classroom as they
undertake the Story Seeker Training Programme.
This will lead to the children creating their own
filmed storytelling performances to share both
within their own school community and beyond.

This engaging and practical learning project
will challenge Key stage 2 pupils (years 4 – 6) to
find, tell and share what they feel are important
stories from across the globe. It is designed to fit
into half a term and to work alongside as well as
support the curriculum.

•

•

•
•

•

•

•

A filmed professional theatre performance
from Story Seeker Command to start
the project.
A creative literacy scheme of work
to follow across a six-week period
(2 – 3 hours per week)
Online performances and workshops
delivered by professional storytellers.
A series of online CPD opportunities for
teachers, to support their delivery of
the project
A project website from which schools
can access all of the project resources
and materials.
An opportunity for schools to share
the filmed storytelling performances
they have created with other schools
and with their own school community.

•

•

•

Reconnect with learning and the school
community through a fun and unique
learning experience.
Develop their literacy skills with a
particular focus on oracy, supporting
catch up in a practical and creative way.
Be able to express and share what they
feel is important at this time postpandemic supporting their well-being.
Connect with their own cultural heritage
and that of others in their class (and those
from other schools)

Teachers will have the opportunity to increase their knowledge and
understanding of creative learning practice and theatre making and
how they can embed this in their teaching practice. Story Seekers
will be offered on a termly basis from Autumn 2021.

The Story Seeker Training Programme
has been developed in partnership with
the Centre for Literacy in Primary Education
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What follows here is a sample lesson plan from the creative literacy scheme of
work, the ‘Story Seeker Training Programme’ to give you an idea of the methodology
and approach taken. This lesson comes at the start of part 2 of the training programme.
The following learning objectives have been the focus of part 1 prior to this:
•
•
•
•
•

I can talk about why I am training to be a Story Seeker
I can talk about stories that I know.
I can tell you why I think stories matter.
I can share some of the reasons why I like a story
I can find a story to bring to school and share with my fellow trainees.

If you have any questions about Story Seekers then please feel
free to email us directly: storyseekers@nationaltheatre.org.uk
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As with Level 1, this level has also been designed to be delivered across
four sessions; suggested as 2 sessions a week over a 2-week period.
However, this time frame can be freely adapted by the class teacher
to best meet the requirements of the school timetable and diary.
Some exercises that benefit from more space for the children to move
and interact could be delivered in the school hall. However, if that larger
space is unavailable, then all of the objectives and outcomes of the
project can be met within the classroom.

•
•
•
•

I can identify and talk about what makes a storyteller effective
I can use my voice and body to help tell a story to my class
I can work with others to perform and tell stories
I can imagine different ways that stories can be shared
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Focus: The aim of this session is to develop children’s confidence in using their
voice and an awareness of how their voice can be modulated and manipulated
to communicate expressively as well as with clarity. This way not only can their
stories be heard but they can also be as engaging and entertaining as possible.
You might refer back to the young
Gwollumps and how the herd needed to
hear their voices - we all have a voice too.
And Level 1 of our training demonstrated that
we all have stories within us, we all know
stories, and we can all find stories to share.

Open this level of the training by recapping the
mission parameters and why they have been
chosen to undertake Story Seeker training.
Establish that they are all being asked to
become Story Seekers, because their
voice is important and should be heard.

Empower the children as creative storytellers by starting
this session with a couple of storytelling warm-up exercises:

This is an activity where pupils can choose to
share/say something about their name. This may
be simply why they like their name, or what their
name may mean in another culture or language,
or who may have given them their name, or who
they be named after.

And finally, you might end the discussion
by thinking about what the names of famous
archetypal story characters help to hint at
or reveal about that character and how.
E.g., What does the name Rumpelstiltskin
allow us to imagine? Or what does the name
Gwollump make us think about?

Anything they wish to share is the story of their
name, in that moment, for them today! You might
follow up with a discussion about how we can
all feel differently about our names, from day to
day, year to year, or in certain situations. Also,
how our names can allow us to feel different
feelings in those moments e.g., strong, different
or the same, graceful, adventurous. Our names
might be related to popular stories or characters
of today or mythical characters or legends
of the past.

If someone chooses not to share, this
is absolutely fine. It may be that in that
moment an adult reflects something
they like about that pupil’s name if it
feels appropriate. Or alternatively perhaps
thinking about their name stirs a memory
and feels particularly important for them to
share in that moment or another moment.
You may also wish to do this activity with
half the class in one session and the
following half in a separate session.

The story of our names allow us to share
something about ourselves and our families
and to discover things we didn’t know about our
classmates. Adults in the room may also share
the story of their name or surname. Be sure to
instruct pupils to share only 1 or 2 things about
their name for parity across the class.
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For example:

With the children sat in a circle introduce
this storytelling game. The aim is to work
cooperatively to tell a coherent story with
each pupil contributing one sentence at a time.

•
•

The person selected to go first invents
an opening line that establishes how the
story starts. Every subsequent line must
alternate between starting ‘Fortunately…’ or
‘Unfortunately…’ building on the story that
they have heard so far.

•

•

Once there was a wizard called
Merlin who lived in a far off kingdom.
Fortunately, they were good and kind
and wise.
Unfortunately, the wizard in the
neighbouring kingdom was cruel
and greedy.
Fortunately, the cruel wizard was also
cowardly and too frightened to attack
the powerful Merlin.
Unfortunately, Merlin was mysteriously
losing his powers.
Fortunately… etc.

They might draw upon some of the archetypal
characters, settings and motivations discussed
in the previous level when inventing this tale.

•

Challenge the class to see how far they can
get in creating a story just by listening and
responding to what was heard. Don’t worry if the
story feels a little stilted at times or if it goes in
unexpected directions - keep it playful and enjoy

the confusion as you go. Some stories may be
very short, some may be long and convoluted
– stress that it is fine what anyone says is part
of the story. We’re just exploring, playing and
improvising.

•

A less complex version of this game, can be played using alternate
sentence openers, such as “Yes, but…” or “Yes,
and…”. For example:
•
•
•
•
•
•
•
•
•

Once, at the edge of a small forest lived a poor woodcutter.
Yes, and he hadn’t eaten for weeks.
Yes, and his trees didn’t grow fruit.
Yes, and his cupboards were empty.
Yes, and he felt all alone.
Yes, and every day he went out searching,
deeper and deeper into the forest.
Yes, and then one day he found a small rabbit caught in a trap.
Yes, and it suddenly spoke to him.
Yes, and it said…. etc.

Versions of these games may also be played with smaller groups
which can make the storytelling quicker or easier; you could even
choose to have just two storytellers, bouncing sentences back and forth.
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Select some of these voice exercises to develop children’s fluency,
audibility, clarity, and expressiveness.

(warming up your mouth)

(A call and response game great
for energy and playing with the voice)

Stand or sit in a circle, ask the children to
imagine they have a really big piece of chewing
gum. Maybe ask what flavour? Ask them to put
this imaginary chewing gum in their mouths.
What does that do to their mouths? Play with
the chewing gum becoming bigger and smaller
as they exaggerate their chewing motion.

Each line of the rhyme (see below) is called
out by the leader and echoed by the group.
On the last line, each time, the leader introduces
a new ‘style’ with which to repeat it, e.g. loud,
quiet, slow, quick, gentle, angry, robot, cowboy,
monster, cat, etc.

(For articulation and clarity)

“I said a Boom”
“I said a Boom Chicka Boom”
“I said a Boom Chicka Rocka
Chicka Rocka Chicka Boom”
“Uh huh”
“Oh yeah”
“One more time in a __________ style”
This call and response game could also
be played using one of the Gwollump
Mantras from their story, e.g.

Stand or sit in circle, stick out tongue and
start spelling out your name with your tongue.
As before, encourage them to exaggerate the
movements – as big as possible.

“I said Heads Down” / Heads Down
“I said Eyes Down” / Eyes Down
“Munch! Munch!” / Munch! Munch!
“Munch! Munch! Munch!” / Munch!
Munch! Munch!
“One more time in a _________style.”
(Articulation and clarity)
After practicing some popular tongue twisters
(e,g, The greedy Greek geek agreed, Lassie Lilly
likes Ronny’s rulers; A Big Black Bear Ate A Big
Black Bug; Round the Ragged Rock The Ragged
Rascal Ran), you could ask the children to make
their own, perhaps using the theme and ideas of
the Gwollump story.
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Having warmed up and experimented with what our own voices can
do, tell the children that you are going to watch a video of a storyteller
in action. Select a short video from the Storyteller Bank for this activity.
As they watch, ask them to pay attention to some of the ways in
which the storyteller uses their voice to engage the listeners and
to communicate different aspects of the story.

Ideally, the children will have
already watched the video at least
once - they will have enjoyed
the story and talked about what
they liked about it, their favourite
moment, perhaps even breaking
it down using the template from
Session 4. It will be challenging for
them to really focus on what the

storyteller is doing with their voice,
if they have never heard the story
before, as – naturally – they will
be more interested in following the
plot. You might suggest that on a
second watch, children close their
eyes to focus on only responding
to the voice for this activity.

After watching the video, give them time to talk
in groups about some of ways in which they
noticed the storyteller using their voice, then
invite each group to share their observations
with the whole class, creating a list on the
working wall of some of these strategies.

These might include adjusting the tone or the
pitch of the voice, how they used pauses or
silences, how they involving the listener, the use
of call and response, were they slowed down
or sped up, how they repeated phrases, etc.

Then, ask them to reflect on what elements
that they have seen and discussed would be
an effective addition to their own storytelling.
What is it that they most enjoy when being
told a story, perhaps by someone in their
family, a technique or style, that they’d like
to try themselves?

Encourage them to choose only two or three
strategies rather than trying to incorporate
everything all at once. Finally, they can go back
to the section of the template that they looked
at earlier in today’s session and think about
how they will incorporate those changes or
modulations to their voice. Ensure that they
have a partner to work with so that they can
once again retell and rehearse that section
bringing those elements to bear.
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